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Background

De Anza Collegglay an important rolen the social, cultural, and economic lifeSilicon
Valley. De Anza isa large, regional, multicultural community college serving @&000students per
year, of who over 73%acially identify as nofwhite. (De Anza College: State of the College Annual
Report 200809). De Anza has garneradeputatiorfor giving students a solid acadenand civic
foundation.lt regularly ranksamongthe top three Californimstitutionsin terms othe number of
transferstudentdo theUC and CSU systemsin addition to its successful academic and transfer

programs, De Anza offers more thadvocational certificates

AlthoughDeAnza has @rovenrecord ofacademic excellencay manyways itsdiverse student
population is still underserved and its assets underutilized. For theéegasighe colleganade a
concerted effort to achieve educational equity across racial and ethnic gdoepsentrajoat no more
than5% difference irthe average success between racial and ethnic grédies years of work toward
this goalthe college haglentified two majorffactorsfor lingeringinequity. socioeconomic pressures
and afeelingof alienationamongstudents. (Rothstein, 2004; Smitt991).

This projectfocuses orearly childhood educatorgarticularly Spanistspeaking educatsr in
the United States, a group that is well trained but can still benefit from continuing education in meeting
the needs of EL Spanisipeaking student$he researckhata and methodologysed througout the
period of September 20QRIly 2010tells a story of the preparation of EL Spanigieaking students
and workers in Early Childhood Education, practices and challenges in meeting their educati@al need
This study focuses on Latinos and Spanish spealkkesfastest growing segment of the population in
California. Educational researchers have noted a persistent achievement gap between Latinos and other
groups. These researchers recogrizatimprvy i ng t-her mboeducati onal SucoCc
imperative to the developmentlodth California and the nation as a wholkhis studyand its results,
providean opportunity tdetter understand amdspond tdhe unique needs of adult English galage
learners. This study busdipon theC D E prisr research and it is intended to deepen the understanding
of the educatioal needf both Spanistspeaking Latino students aadrly educatorat De Anza

College and in Santa Clara County as a whole

Prior research has shown that a lackrdwledge of academic English, which is necessary to
complete coursesatight in the English language, prevespanishspeakerdrom pursing and obtaining

certificates or degreesAccording to De Anza student daBpanish speakeenroll inand complete
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more courses if they are offered in their native langu&gesed on this datdeginning with the2004

school yearthe Child Development and Education Departmientollaboration with Palo Alto

Community ChildCare began teachin§panish languagehild development coursés teensn Palo

Alto. Threecourses were offered: two in Spanish and lmhegual course for both Spanish and English
speakers In 2006the Department increased the number of Spanish daggcourses to seven.

West Edds E3 Institute afinded gholdsBigsAsareSut,froma Cl ar a C
September 2006 to the presentgrenthan 300 Spanistpeaking studentsaveenrolled in child

development coursest De Anz a6 s MariamaQastmoiEterentary Scleool in Mountain

View. These studen@rethe first group to pursuthie Child Develoment Certificate of Achievement,

a certificate aligned with the California Child Development Associate Teacher Permit.

In 2007, a team dESL and Child Development and Education facettydied the education and
access progranservingSpanish and Chinespeaking early childhood eduoed and students
statewide (Thetlohnson2008) The study looked at best practices utilized in comrhuoolleges
across the statand identified a variety of alternatives for supporting adult English learners at the
community college levell n t h e Spanisk torSgapishiSpeakers: Developing Dual Language
Proficiency based on r ePegdorlenelling&Winkle potht®ahateducatordace
challengesot onlyfrom limited levels of English proficiency among English language learners, but
also by the amount of formal education Spanish speakers have in their native |anglldgecy skills
in Spanish vary among Spanispeaking adultéPeyton, Lewelling & Winkle2001) Valdés highlights
the need fopreservingnative language across generations, expanding the capacity of bilingualism (both
expressive and receptive language), and rataiedng thatimportance otransfer of literacy skills
thoseacademic skills that transfer across languages and facilitate the second language acquisition
(Valdés1997) The fAEducati on Ac coxladedin 200feraemas fhe ipiteffort ,
to understand the range of programs and best practices in the education of ELL Spanish and Chinese
speaking child development students and early childhood educators in Santa Clara {Doonokgt to
help studentg&nsition to courses in Englisthe Department has begun working with ESL Department
and Adult Educatioprogramsjo address English language acquisiti®esearch has shown that this
transitiontakes betweethreeandsevenyears for adults as well as childréRreschool English

Leamers, California State Department of Education,7200

The CDE Epartment has recognized the unique needs of adult English Language |&&mers.
department has forged partnerships with organizations interested in advancing the Latino/a population.



A recent collaboration with thenglish Learners (EL) subcommittee of the Local Early Education

Planning Council (LPCYyesulted in a&ountywide leadership foryndesignedo assess Santa Clara

C 0 u n t ealpeduedtion workforcand discuss ways to supptreir work The goals of the group

are fourfold: to implement &ual Language Learning (DLL) educational mgodelaeate a set of
principles and strategies to support tteendypt i ma

young EnglishLanguageé a r n e r ,sai8d tore\desv @rgl assess besagtices in Santa Clara County.

At another countywide event in December 2009, participants developed a position statement
designed to bring best language practices to a variety of early learttingsswithin Santa Clara

County. Specifically it states:

Athe position statement aims to bring Dual L
ensure that children enter Kindergarten ready to learn. The goal of this position statement is to
promote the use of the essential principles and best practices of Dual Language Learning for all
dual language learners in the county. In the future, the position statement can become the
foundation for efforts to support bilingual education for all chilgliees a way to promote the

cognitive benefits of multiple language acquisition and to support intercultural understanding.

A foundational concept is the importance of creating a foundational level of cultural competency
within each care setting. Withoah internalized sense of cultural competency, the tools and
techniques of dual language learning will not work at all or to the full potential of the approach.

A motivation for the Dual Language Learning approach is that research shows that cognitive and
sociatemotional development are enhanced through support of the home language and through
acquisition of multiple languages. Additionally, research suggests that brain development is
enhanced through multiple language acquisition. Conversely, failstpfmort the home

language of children creates delays in cognitive, secraltional and brain development. The
position paper can also support a wider public dialog about Dual Language Learning and cultural
and linguistic diversity. Ultimately, the susstul adoption of DLL principles will be enhanced

by greater community awar enes@antaGlaraweuhtyfLocals s U

Early Education Planning Council Dual Language Learners Position Statement, December 16, 2009)

Language,Political and Policy Realities

The UhitedNationsConvention on the Rights of the Child (CRC) makes it clear that allrehild



have the right to education,nc |l udi ng respect for the childds p

(e}

the preparation ahe child for responsible life in a free sociéfyticle 28 The Unhited Nations
Converion on the Rights of the ChildCommunities throughout the United States have experienced
rapidinfluxes of immigrant families and so existingligiesthatonly provide Early Childhood

Educationaresimply not sufficient o support the needs of .todayds

Children of immigrants represent 20% of all children under 18 in the United StaMSSCO
Apr/Sept08.) Migration can have a profountpact on the lives of children, regardlesswbiether the
move ismadeout of desperatigror whether the parents are well educated and financially stable. Even
children born ilmnew home natioare affected bythei par ent sdé st at vasch as i mmi
shows thatmmigrant children are often at increased risk of poor developmental out¢diESCO
Apr/Sept08) Preschool agehildren in immigrant families are less likely than children in naligen
families to participate in npgramsthat could corpensate for some of the risk factotdany factors
contribute to thigdack of participation: limited awarenessesrly childhood programsptions, language
and cultural barriersand lack of space for immigraahildren in existing program®&arents with
uncertain immigrant status may be reluctant to interact with those in authority, further complicating the

process of locating the ittiren and offering them assistance.

Policy provisionsmust explicitly addresgractical issues such as assistance ledlning the
language of the host nation, appropriate assessm#m akeds ofhildren, as well as protection from
discrimination.Many migrant families, especially those who are ethnically different from the dominant
group, encounter varying degrees@s, racism, rejection, or indifference. Even childmdro are not
ethnically different from the majority peers often experience segregation, prejudice and marginalization
based on their accents and dialects, making it difficult for children to devefopintain a positive
personal identityResearch gathered by UNESCAL3Brief2008)and other organizations, shotisit
achieving equality and quality of education must include teacher coopdratibanging attitudes
toward all children with specialeedsSupporting children in the acquisition dfiallanguagesis a
complex, multifaceted task that requires intemal support at all levels of a program.

Over the past twenty years, the state of California has sesraits of initiatives and public
actonsaddressing the right s idelbergelyextragamsthildrengndt s, me
adults who are English learner®roposition 187, enacted in 1995, although later found

unconstitutional, prohibitedlegal immigrants§rom using health care, public education, and other social


http://en.wikipedia.org/wiki/Illegal_immigrant%20/%20Illegal%20immigrant

services. In 1997, Proposition 209 amended the state constitution to prohibit public institutions from
considering race, etioity or genderas factorgo enter a higher education institution. In 1998,

California voters approved Proposition 227, English Language in Public School, requiring that all public
school instruction be conducted in English. This law undermines thé tiselmme language as a

vehicle for cognitive development, social emotional development, and English language development.
It also reflectsa fundamental misunderstanding of the societal benefids\aloping Hingual and

multilingual students preparddr the chaenges in a global economy.

These initatives and other actions reflect a climatealifornia politics and pulid sentiment that

created distrust toward ndfnglish speakers and fosteffedr ofa multilingual society.

And the problenis not limited to the State of Californi April 2010, ArizonaGovernor Jan
Brewer signed into law th8upport Our Law Enforcement and Safe Neighborhoods Act (Senate Bill
1070) This act makes it a state mi dodanimenanard)itobe r i me
in the state without carrying registration docu
transport i ndgwwiv.azleeaovddgtex¥49lep¢hills/sbi®70s.pdf The act is a powerful

example of how the dissatisfaction with our immigration laws apiba public and public offials can

degrade into and antnmigrant sentiment toward Mexicanos/Latino and other immigrant groups

These antrimmigrant sentimesthave, in turn, led to a seriesratialy motivatedattacls .

The reality is tha€California, and the U.S. as a whole, are already a multilingual society; the
guestion should now be: what do we do to address the needs of that’stidetvorth noting that the
state of Illinoisrecentlyadoptedhe first statewide regulations on dual language learners iafstated
early education settingsravolutionarypolicy that couldused as example for other states

Development dDe Anza Policy Regarding Instrueti of Adult English Language Learners

I n August 2006 the California Community Coll
regarding the instruction in languages other than English. This opinion states thairagncolleges
can offer sections of courses in languages other than English to students who are limited English
proficient. The legal opinion makes provisions for alternative course offerings. It states that,
O0A community college may offer certain sects of a course in English and other sections of the course

in Spanish, or another language other than English, to students with limited proficiency in English if:


http://www.azleg.gov/legtext/49leg/2r/bills/sb1070s.pdf

(1) students in all sections of the course are required to enroll in a basic skillh Engksjuisite
course; or

(2) those taking nonglish sections of the course are designated as a cohort of students and are
required to concurrently enroll in another course or courses designed to helcthiewe proficiency in
Engl i sh. 0 Insfrietiomin Larsguages otleerf than English: Legal Opinion-QQ&A State
Chancell ordés Office, 10/ 23/ 06)

A review designed to identify California community colleges whose policies aligroesined
direction regarding instruction of students whe aot currently proficient in Englisfound that Los
Angeles Community College District has adopted a college polidjlinmgual instruction.The policy
statesi A col |l ege may offer a section of a cogerse t
other than English. Prior to offering a section of a course taught simultaneously in English and a
language other than English, the college must determine that the section can be taught in accordance
with the course outline of record or make modifioasi to the course outline of record so that its
requirements can be applied consistently to all sections. It applies-ttegoze applicable courses,
noncredit courses, and degree applicable credit courses with a California Community Colleges
Managemeninformation System Student Accountability Mog@gLACCD Board PolicyChapter 4,
Article 4, 6416)

Santa Clara Coundyblead Start Program has developed an Englesitgluage learning Policy

designedio support and facilitate the acquisition of Englishlimited English proficient families and

children in a natural, effective manner by linking culturesndp por t i ng chi |l dr enés
developmentaga | i nk t owards school readiness, 0 (Page
educationeduat or s6 capacity to design, assess and i m
learners.

_ ) il see how t he Co(@Amumembders A
Review of the Literature who have their De Anza Child Development certifisahave

N . 1 made posjtive changesn the Mountain View Whisman
AThe voice of the "kaead sdos Dbtk byOabtively Ear@ciﬁagngl A thé€ diskict

First Nations Elders, Language GgatERQify Language ;Advigary ¢emmisiae (DELAL (and

school site English Languadelvisory Committees (ELAC).

It is simply a joy to hear the power and influence they feesr
committee membersThis year 200910, they have becom
involved with the local school siteParent Teacher
the cancept of dual language learninEhough the Asso_ciation (PTA).'I_'hey truly are very confident, thei

acquired knowledge is powei.hey are very

influential in the committees that they asa whether it be in
the academicircles or civic participatio®.

9 Marilu Delgado, CAT leader|

Thediscussion irtheliterature reviewdcentes on




term dual language learning is related to the term English Language Learieem commonly used in
education literaturethe distinction between the tvicritical to this study. Dual Language Learning
(DLL) is an educational model, a set of principles and stratelggnedo support the optimal care
and education of Adual | anguage | agadnawborte five Du
years old who are:

A learning two or more languages at the same time, or

A learning a second language while continuing to learn their first (or home) language
DLL encompasses the terms Limited English Proficient, bilingual, English Language Learning and
children who speak a language other than Engtisfinition fromeclkc.ohs.acf.hhs.gov)

For the purpose of this review, adults will be refetieeds English language learners.

The state of California is a state of many cultures and many languagestdihg to Tafoya
(2002), close to 25 percent of California children enrolled in public schools have limited English
language skills. These students are recognized as a population of chiddrarefi v ul ner abl e t
academi ¢ (@agé IAccoreisg.todtrends in demographichgtmost prevalergnd vulnerable
groupare Spanistspeakingstudents, group whose numbers have steadily grow@alifornia schod
and community colleges over the past three decadgsafibn from Mexico and other Lati Americars
countries hacontributed greatly to this trendtudies showhat immigrant adults need English
language skills to function effectively in three core areas: (1) as leaders or caretakers of their families,
(2) as members of their communitiasd (3) as workers. Research shows that English proficiency is
linked to higher wages and economic opportunities (SVCF Immigration Policy Issue Brief, 2007
McHugh, Gellatt & Fix (July 2007) alsmoint outthe importance of strong English skills in order
earn legal statud.egal status ia key componentn nearly all versiorof comprehensive immigration
currently under debate in the U.S

At De Anza n 2007, a team of ESL and Child Development and Education faculty were charged
with studyng the prgrams available statewidgervingSpanish and Chinespeaking early childhood
educators and students (THmthnson (2008) This study looked at best practices utilized in community
colleges across the stasmnd identified a variety of alternatives farpgporting adult English learners at
the community college level. Peyton, Lewelling & Wirkl&8001study Spanish for Spanish Speakers:
Developing Dual Language Proficiengyoints out a condition described in the research of Valdez
(2001): educators ahallenged not only by the levels of English proficiency among English language

learners, but also by the amount of formal education Spanish speakers have in their native, landuage
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literacy skills in Spanish vary among Sparsgieaking adults. Vald€3$997) highlights the need for
maintaining the native language across generations, expanding the capacity of bilingualism (both
expressive and receptive language), and undeistatite concept of transfer of literacy skills (this
concept refers to acaderrskills that transfer across languages and facilitate the second language

acquisition)

For the purpose of this literature review it is valuable to discuss policy developments pertinent to
the topic. Organizations suchBse National Association fdhe Education of Young Childreand
the Santa Clara County Early Education Local Planning Courasiedeveloped positions statements
responding to linguistic diversiiyn t he nat i oThésedocumentmprovidgd i e s
recommendations for translagimesearctbased principles intpractice in arly childhood education.
In a review of theCalifornia Education Code section 6601Q.&as found that,
fiThe public elementary and secondary school, the California Community Colleges, the
California Sta¢ University, the University of California, and independent institutions of higher
education share goals designed to provide educational opportunity and success to the broadest
possible range of our citizens and shall provide the following:

Access to edudmn and the opportunity for educational success, for all qualified
Californians. Particular efforts should be made with regard to those who are historically and
currently underrepresented in both graduation rates from secondary institutions and their
attendance at California higher education institutions.

Quiality teachingand programs of excellence ftucents. This commitment to academic
excellence shall provide all students the opportunity to address issues, including ethical issues,
which are centilao their full development as responsible citizens.

Educational equity not only through a diverse and representative student body and faculty but
also through educational environments in which each person, regardless of race, gender, age,
disability or eonomic circumstances, has a reasonable chance to fully develop his or her

potentialo

These goals provide the foundation for addressing the educational needs of the Latino
community at largeas well as the Spanisgpeaking community at the state andaldevels in
California. Academic istitutions play a critical rolen both educational attainment and job readiness.
Educational researchers have documented the low academic outtoorgg the Latino/Chicano

population (Yosso & Solorzano, 200Barcia, 206). Theseoutcomeshavegeneratedritical questions
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that may be useful | @llow-up study including:
A How canour institutional structures adapt to meet the specific needs of a population they were
not originally designed to serve
A Are poor academioutcomes among Spanisipeaking students the result of access issues,
discriminatory practices imbedded in the fabric of institutions ola@acietalnability to
address structural inequities that exist in our education system?
It is relevant to addres®ncepts that are of critical importance to educators working with communities
who speak languages other than English. First, attitudes toward students affect the capacity to change
outcomes. Deficit thinking is the idea that the performance of studeatitectly associated with
students6é inability or unwillingness to | earn E
recognize that students bring Afunds of knowl ed
educational duevements.

Researchers and educators are looking at ways to train bilisuggdiadulticultural educators to
challenge cultural deficit thinking@nd to acknowledge the cultural wealth atibo/Chicano students.
(Yosso, March 20058Understanding, ackndedging, and including the knowledge and skills of
Spanishspeaking Latino studen&t De Anzas critical to the development of the young childtieose
students serve, the educational success 8panishspeaking community college students, &l

Anza Gsgccess aan institution of higher learninig anincreasingly languagdiverse state.

Californiad s s @re wall prepared to serehildren who are nativEnglishspeakersMore
than one third of Calif or ni alémentgrypschoajarecEhgligdhdr en i
learnerdWestEd's Center for Child and Family Studies, 2007, p 10). There are at least 56 languages
spoken by California children and their families; the most prevalent languages other than English are
Spanish, Vietnamese a@tonese, Hmong, Pilipino (Tagalog), and Korean (WestEd's Center for Child
and Family Studies, 2007, p 12)Qalifonia hopedo effectivelyserveall of its young childrerthe state
must find and cultivate methodtsr sering English learners effectivel

There are critical considerations for educators in working with young English ledmtrsir
studyWorking with English Language Learners: Some Considerat@iosd, N., Genesee, F. &
Hamayan E2003) citelearning condons and the nature ancetlqudity of instruction amecssary
components to study when designing strategies to serve the adult population of teachers working with

children and families. Thewobnghtehilght endre hiee
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not fullydewe | o pewtlbasahe fAineed to develop their native
Cloud, N., Genesee, F. & Hamayanay2003 st ress the concepts of Al e
processo and theliamilyasmapir It & @& £ e p o iTheiastugy highdights thee

importance of higlguality teacher preparatiodesigning developmentally appropriate instruction, and

the incorporation of Afunds of knowledge, 06 the

their cchtion. d 6 s edu

According to Head Start Program Information Reports, almost three out of ten Head Start
children come from families who speak a primary language other than English, and only 16% of Head
Start programs serve Englispeaking childreexclusively In 1993, a survey of Head Start programs
conducted by the ACYF Office for Policy, Research and Evaluation found that over 140 languages were
spoken by Head Start dthien and families nationwideSpanish is overwhelmgly the dominant
isecondo MHeadhSgad, avitha@lmastone aaftevery four children coming from families who
speak Spanish as their
primary language at home (U.S. Depagnt of Health and Human Sergs 2006).A report published
by the Office Head Start, U.S. Department of He&ltHuman Services2009, points out the need for
a comprehensive approach to supporting yodaogl language learners. The report identifies needs and
challengedor educators, including

1 Best practices to support home language and English languagepieeat

9 Transition and articulation with from Pketo K-3.

1 Linguistically appropriate, valid and reliable language assessment tools

1 Bilingual staff qualified in early childhood

1 Language skills of Bilingual staff

1 Development of a comprehensive plan

Thereport also stresses theessing ned for childrent o fil ear n vocabul ary and

home | anguage (p.18)0.

The | iterature on dual | anguage | earneris ref|
their PreK and Latinos The Foundat i opnGohzales adtl Garciai(JulpaaDB6) Fut ur
argue that the Areview of the research indicate

academic achievementn compari son t o tHorLatinochldenno,| ifinbgi ul ailn gpueas
can be beneficial for childrends early | anguage

function and for -whithr@endShifeeViaeg tppedtfs th
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asset for young children, ha deficit. In this report, the authors also disctiss risks factors that often
lead to academic failure among all children, including povarparent with no high school degree,
limited English proficiencyandbeing raised in a household led bsiregle mother. It stresses that
Latinos are at higher risk thavhites educationallyand enter the K3 educational system less competent
in mathematics and reading. Improving the early language experiences for Latino children is imperative
to theiracadent success.The study emphasig¢he need for an effective outreach strategy that takes
into consideationthefollowing factors:

1 Literacy levels of the population in both Spanish and English

1 Support inusingthe home language to develafoundationfor English learning

1 Investment in recruitment, development and retention of bilingual staff

1 Engagement of parents and fanslie

1 Removal of barriesto participaton in pre-K programs

1 The needo include Latino children in longitudinal studigt® lean clearly about the

popul ationds realities
1 The need to include dual language learnireg English language learning) as a criteria for

enrollment eligibility and priority.

Gonzales and Tinarejo (2005), aeandbeculturdlat Abi |
developmenas wel | as | anguage devel opment. 0o Il n Sec
(inpress)E s pi n o z a Glowsrthe beadits @ bilingualism, and considerations in professional
development. She cites a number ofotudiesthatalso support the belief th&bilingualism confers
cognitive,cul ur al , and e c o Biaysiok(200d, Genased260d),arsddakuta &

PeaseAlvarez,(1992).Espinoza further states that,

fiBilingualism has been associated watigreater awareness of and sensitivity to linguistic
structure, an awareness that is transferred and generalized to certain early literacy and
nonverbal skills There are several important implications of this research for early childhood
professionals. dldren who have the opportunity to speak two languages should be
encouraged to maintain both, so they can enjoy the benefits that may accompany bilingual
status. Children from homes where English is not the native language should be encouraged
to cultivatetheir home language as well as learn English. Maintaining the home language is
essenti al not just to the childdés future a

childés ability to establish a sngteswith cul t

14



their immediate and extended families, and to thrive in a global, multilingual world. As early
childhood programs become increasingly diverse, teachers will need to understand the
process of second language acquisition and learn how tothdapxpectations and

instruction accordingly.

The authors further discusses that,
0A major implication of the increasing proportion of young children who are ELL is the
composition and preparation of the early childhood workforce. All staff, teachgrgort
staff, and administrators will need to understanddihweelopmental characteristics of dual
language learners, effective instructional and assessment praatidaspst critically, the
role of first and second language proficiency in lkbeign a&ademic success. Ideally, the
work force wild. i nclude professionals who
home language and well trained in early childhood pedagogy. In order to realize the potential
of early bilingualism, we will need ghly skilled teachers who have achieved proficiency in

bilingualism, multicultural perspectives, and effective teaching stratégies.

In their study Dual Language Learners in the Early Years: Getting ready to Succeed in)School
Ballantyne, Sandermaand MacLaughlin (2008) explore the achievement gap between dual language
learners and monolingual Englispeaking children itheU.S. The authors point out thaanydual
language learners commrn low sociececonomic backgroush nd A f r o meswhemy ni t i
parents are less likely to graduate form high school, (2) children are less likely to have access to health
care services in their critical earl i est years

noted that young DILs benefit fromthe following:

T Anstructional strategi e,andpdylpattulavatdntioretothen e i r
childds social emotional devel opment
An understanding that-8 years is needed that to become proficient in a second language
Theknowledge thatompetency in the home language aids the development of competency
in the second language

1 A strongfocus on vocabulary development.

Recently Preschool California published a policy badistussing how to close the achievement
gap fa dual language learners. The policy brief points out that in 2006, 42% of the children in CA
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enrolled in kindergarten were identified as English language learneBublitanguage Learners in the

Early Years: Getting ready to Succeed in Schbaltby the time those children reached the third grade
only13% were reclassified as knowing English. This belies the need for early childhood programs that
are conscious of, and attentive to, the achievement disparity. Early childhood programs mustdo a bett
job at strengthening the childds competency 1in
language development before children start schimo§anta Clara County, the achievement gas
acrosdinguistic, ethnic, and economic linesSan Jos 2020 is an initiative that launch@ay the Santa

Clara County Office of education and San Jose Mayor Chuck Reetijninate the achievement gap

for Latinoand African Americarstudents San Jose 2020atino students score lowen standardized

tessthan students who avehite or Asian They arealsomore likely to drop out of school and less

likely to attend collegeAccording tothe initiatveiover 40, 000 students are
gradelevel skills;t hat 6 s near | y oblatudéntstestedhel athieyemdntigaptass ¢ h
personal, economic, and moral implications for a society committed to the ideal of equal opportunity.
fiThis is the civil rights issue of our generatiod he question is how many of these students are English
language learners? What innovations are in place now to change the outcomes for students, even as we
determine the communityos needsnarecantmepotr(200Xye f or
Society for Human Resource Managemstdatedhe needor a high performance and skilled

workforce.The reporstresses that our workforce lack essential skills to succeed in a job. The report
establishes that early experiences can affect |
workforc e p i foealfunatienal and literate workforce.

Research also unequivocadifows the importance of intentionally supporting acquisition of
both English and the home language in young childi@tudies also show thah&wledge of the home
languagefacilitates learning a second language. Children who know two languages often have higher
levels of cognitive achievement than monolingual children and almost certainly will have a broader
array of social and economic opportunities available tmtags they become adults. Through their home
language and culture, families share a sense of identity and belpagthdildren learn how to relate
to and communicateith others. Loss of home lgnage ceates a vicious cycle first byisdupting
family communication, and inhibiting theevelopment of close familia¢lationshig, which in turn
leads to aloss of intergenerational wisdgmiltimately creating aegativeimpactonra c hi Fdoés s el
conceptwhich could in turninterrupting thinkingand reasomig skills.According to Wong Fillmore
(2000), the loss of the home language is aasedt with a loss of identitfy d et er i or at i on of

relationshipso, and societal consequences rel at
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extended mefrers.And loss of a home language puts dakeicational success Latino English learners
atrisk (ex. ability for children to communicate with their family in the native language, a key element of
continuity to succeed in schoolJhe loss of home langganot onlycauses a socio cultural change in

the family structuregbutin the communities where English learners [ige. disconnect between

children and youth to support and care for their community).

In order to ensure positive outcomes across dasrfar Spanistspeakingstudents and children,
educators mustork with parentsn identifying ways to support home language development as a
necessary element of the development of English as a second landwegealid and reliable
assessment instrums existfor evaluating progress in language and literacy developametdther
areador children who are learning two languages. Without accurate assessment information, staff are
unabl e to properly support t hduliadviddaldeétise cdrienlusn] o p me

or identify cognitive or behavioral deficit®equiring further evaluation and possible intervention.

Lindholm-L e a r y Orevie d¥ Iaebature identifies effective features for dual language
learning. Though most of harork has focused on primary education, there are parallels to early
education. These features relatéatctors such as:

1 Assessment and accountability,

Curriculum alignment with standards and competencies,

Instructional practices responsive to the lisga needs of children,

)l

)l

1 Staff quality and preparation,

1 Ongoing professional development,

1 Equity minded structures, and

1 Familyand community engagement.
When carefully considered in the designacpgf serv
cul tur al compet ence an dndareKkeyadorsin praveidgeffectice apdr e p ar a

positive childcentered learning outcomes.

Local Early Education Planning Counaf Santa Clara Countgas well as the community
colleges that inv& in dual language developmehtave adopted»sguiding principles
1. The home language is a crucial foundation for development and literacy.
2. Learning environments should support the home language and culture to promote full

participation and identitgevelopment.
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3. Learning in both the home language and English promotes effective development and.learning

4. Cultural and linguistic congruity is key and is supported by strong fsmimeol partnerships and
support for parents as first teachers

5. High quality,researckbased professional development that supports dual language learning is
essential

6. Culturally, developmentally and linguistically appropriate screening and assessment tools are

essential for effective, quality early care and education.

Approach and Methods
This section reviews the research approach and metfidwgollowing questionserved as the basis

for inquiry:

(1) What are thehallenges and barrienrs the professional preparation of EL Sparspkaking
students and workers in Early Educatio Santa Clara County?

(2) How cancollege campuses serve Sparspieaking studentsoth individually and as a means to
achievingcultural change?

(3) What strategieare in placdo address the needs and opportunities for English leaBmanish
speakingstudents and workers?

(4) What are the strategiese in place in early educatitm improve language services for Spanish

speaking young children and theamilies?

The investigatie framework and methadogy consideredvenues for collecting data:
1 Personastories andndividual interviews
1 Focus groupand forums,
1 Stakeholders sessions (with De Anza programs and college leaders, the Adult English
Language Acquisition Initiative: Role of San Mateo and Santa Clara County Community
Colleges spearheaded lnetSilicon Valley Community Foundation, and Local Early
Education Planning Council of Santa Clara County, Dual Language Learning Committee),
1 Research on effective workforce programs or initiatives for adult English language learners
who are predominantlgpanishspeaking
1 Programs serving young children whose home language is Spanish.
1 Policies related to educating adults and young children whom are Sysq@aking.
The data collection and development of the educational profile was provided by E&dnsti

Comprehensive Approaches to Raising Educational Standards (CARES) program and De Anza Office of
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Institutional Research, Child Development and Education-2008 cohort.

Participants in the Focus group conducted in November 2009
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Discussionand Strategies
OBJECTIVE 1. Research the educational conditions and barriers for Spspéstking Latino
students in early care and education in Santa Clara County.

An educational profile has been developed to show the conditions of Spanish spaaling

childhood students and workers at De Anza and in Santa Clara County. The data reflects information

gathered by evaluating two cohorts of students. The first group, the De Anza Child Development and

Education cohort, consisted of 218 students erdafiext least one child development and education
course in the academic years 24 200708, 200809. The CARES data represented 461 Spanish
speaking students and worke&rko participated in theighth round of Santa Clara CARES (CARES

Round 8 2009) Two focus groups were conducted to gather additional data.

A cohort of Spanisfspeaking students enrolled at De Anza College CDE between the years

20062009 were evaluated. The data includes 218 students. The demographic characteristics of the

cohot areas follows

A 95.5% females; 4.5% males

A 10% identified a need for financial aid in 2608; 20% in 200708; and 27% in 20689,
A 38.2% reside in the city of San Jose; 29% in Mountain View; and 10.6 % in Sunnyvale

Students enrolled in the series tdigses in Spanisshows strong signs of academic success, including:

A 80% success ratim all courses

A 65 % enrolinentin ESL courses; ofvhich, 69% succeed

The Voices of Students and Workers
There is a need to create an environment where one
feels safe and confident. There is a need to do a better
job around placement in ESL, other or just to take the
placement tests. Participants discussed the need for
the development of a more appropriate English
language acquisition for adults. The classes at Adult
Education are limited and often do not prepare you for
college level courses. Time (faving time) plays a big
factor as it requires 4-5 times a week instruction.
There is not enough space at adult education; the lack
of funding hinders many of us to access classes. There
is a need to create lower levels of ESL courses at the
colleges as art of literacy development and basic
language skills acquisition.  Student s also spoke
about a different system of ESL classes based. less
times a week but for longer periods of time; evening
and Saturdays included in the new models and
community.

A 17% eareda degree or certificate; highest
certificate completis the Certificate of
Achievemetf

At focus groups conducted the Fall of 2009, students
reportedthey werethefirst generationn theirfamily to

attend college. The participe discussed issues related

to access, program effectiveness, barriers and needs. The
students reported &hover the past 10 years, colleges

have become more open to respgogdo access issues

for the Spanistspeaking population. Courses are offered
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in the primary language at times when students can attexhaling nights and Saturdays. Students
pointed ot that faculty as alsmcludeadvisorsthatprovide guidanceand monitor the completion of
educational goals.However sudentsreported that theyalnot seek academic counseling servieesl

if they did,the service quality wasonsideredub par It was reported that little time spent with
Counselors, that there was not a professional treatment if students are English learner. Focus group
participants pointed out that colleagues in their programther early childhood staff and facuky
helpeddetermine the courses needed to fulfill job requirem@atdicipantsalsostated that the content

of course offerings Spanish isnostvaluable when received in the primary languyageen allcontent

is presenteth Englishonly, comprehension is cloge zero Furthermorecourses in Spanish offer a

more solid baséor understanithg and workng with Latino childrenin particular.

Barriers and limitationso learning Englishnclude:

1 Lack of propedocumentation to enroll in colleges

1 Immigraton status, and

1 The appropriateness of services offered to EL adults when approaching admission and

records and other services.

Lack of personnehdequately traineth serve Spanish speakeen sometimes led toappropriateor
culturally insensitiveeommentsin addition, educators should be sensitive to other factors that hinder
student 6s s unecoastraints, ascess shwlarshp@ntiaccess to affordable and reliable
child care are importanof studensuccess. Professa@bould aso beto betterprepare taddress

knowledge gaps in areas like computer literacy.

The participantseportedreceivng ESL and tutoring services at the colleg@articipants
reporteda lack of adequatsupport for students who speak Spanesten wherstudents hold higher
levels of education from their native land. According to the focus group participants thetleaseed
to create an environment whesterdentdeels safe and confident, and a need for colleges to improve

quality of ESL placement.

Participants discussed the need for the development of a more innovative approach to English
language acquisition for adult®articipants alseeported that the classes at Adult Education are limited
and often do not prepare students for college levetses. Neexhnd challenges identifiadclude

A Timeconstraints ESL requires % times a week instruction

A Lack of adequatepacen adult educatiomlasses, made worse by receatiget cuts
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A Many adult learnereho most need these classes hal@ver socio economic status, which can
hinder their ability to pay for and atteothsses.

A Lower levelESL coursesfferedat colleges as part of literacy development and basic language
skill.

A Offering a mordlexible schedule of classesid makingheseclassesvailableto the

community

Classegaughtin Spanish but connected to courses in English

A desire to buildandto further develop Spanish literacy before transitioning to English

General education classeferedin Spanish

> > > >

Teachers and pre$sos who are willing and able toconnect with adult Spanistpeaking
students
Students reinforced the need for a different approasbhedulingeSL classescluding offering

classes onwenings and Saturdayand

?The community colleges must evaluate the way in which they

serve our Spanishspeaking population. They need to connect
periods at a time. and work with the community so that we can reach higher

levels of education. There should be an investment in adult
and parent educati® O & -

offering classes fewer times a wedek longer

Participants viewedstacher
preparation progranthatmeet the needs of the Spansgeakingstudentsas effective. Students
pointed out the need to creggramsspecifically designed tsupport language maintenanas well
as transition to English as a second language.
It is worth noting that a studyonducted byzCIR, Connell (2008) calls for innovative strategies in ESL,
including Spanish for Spanish speakers to strengthen their primary Language to bettérramsit
English, infusing ESL in workforce development, and providing civic engagement activities as part of
the educational experience.

prehensive Approaches to Raising Educational Standards)

3l stipend program desggiio encourage early childhood

il the county to further their education. The data reviewed
. he Spanispeaking CARES patrticipants who participated in
g of the program in 2009Most of the participantsre

alaild development center, lvothpublic and private

s 461 participadtsf those:
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>\

80% earn an annual income between $10R00,000- below the countyide medium income

68% reside in the City of San Jose

36% arebetween the ages of 49; 23%are aged0-59; and 18%arebetween the ages of 30

39.

61% have completesome college coursgork and represent Spanisipeaking participants in

CARES who have had an international transcript evaluation

Of the participarg who have completed soroellegecoursework, 19.3% have completed basic

skills courses; 8.6% have completed English and Matigaeisites; and 29.2% have completed

ESL course work

17.5% hold an Associates degree in ECE or other &3¢ have completd a bachel or 6
in other disciplines

40% hold an Associate teacher permit; 8.4% h

Supervisor Permit; 6% hold a Program Director permit
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Recommendations and Solutions

fMaria L. completed a5™ grade in
Mexico. She is a licensed familghild

care provider and has aassociate
teacherpermit. She needs the four (:
courses to complete her geale
education require
permit. It requires the mastery
English. Shedok the ESL placemen
test but neesla lower level of English
not offeredby the college

District

A Access

Develop and implement disciplirspecific models to meet the needs of adult English lemrner

Based on the data reviewed and the itptale evidence

collected in the focus groups, policymakers should consider

developing and implementing solutions as outlined in the

following areas of focus:
A Policy

Promote the development of Bilingual Instruction Policy at

the college and state lev€lonsider dual language learning

principles when creating policy and regulation. i.e. lllinois

Board of Education, Los Angeles Community College

The model must include primary language instruction, bilingual instruction and English

instruction in a coordinated sequence. The model will aim to support students develop skills as

early childhood educators, using the primary language as a vehlicEESAMVESL to transition

to English language development.

A EvidenceBased Strategies

Work with community

coll egesod

ear |

y

chi

explore innovative strategies to improve English language skills and job skills]lass the

preparation students need to pursue transfer requirements and degrees.

A Student Engagement

dhoo

Engage students in civic education and advocacy on dual language learning as an approach for

addressing cultural and linguistically diversity. usiing civic education into adult English

language acquisition programs prepares students for active participation in a democratic

environment.

A Information Sharing

Develop and disseminate a brochure of information to promote the use of promising a

effective practices to advance the education of adult English learners.
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OBJECTIVE 2: Research and formulate a camywide cultural change strategy to acknowledge and

improve how the campus serves Spasighaking students.

Community colleges play eitical role in the academic growth and development of non
traditional populations in Santa Clara County. The past 15 years have seen an increase in the number
Spanishspeaking at colleges nationwide. Many students wish to acquire a trade to devis@mgki
gain the knowledge necessary to succeed in toda
Development and Education Department has worked in collaboration with local agencies to help
Spanish achieve success by developing programsngelsig meet their unique educational and
workforce preparation needs. The Spafiphaking students attending De Anza College can earn the
Child Development Permit Associate teacher level by completing52fuarter units. A-§ear grant
from the WestEdnstitute, made scholarships available to students to help pay for college fees, class
materials and supplies. The grant also provided child supervision services to help support and ensure
the participation of students with children. In order to helpiabite transportation as a barrier, courses
were offered at a community site in efforts to breakdown transportation as a barrier. Courses were also
offered on evenings and Saturdays, in an effort to make classes available to students who work
weekdays. lraddition, De Anza forged a collaboration with the ESL Department to provide an
orientation for first quarter students designed to help them navigate the college and develop and an

educational plan.

A review of studentdepartmentiata showed an estimaté.7 % utilization of college seices
such as financial aid as well asrollment on ESL coursesThe college offers a large number of
beginning level ESL courses (ESL 200) effective beginning with the-20G&hool year. However
most students have hengaged in the assessment and placement process to determine appropriate
placement. This is an area that could use improvement as the college evaluates the trajectory of Spanish

speakers in the pipeline, fromagistration to graduation.

Over the pat decade, the Child Developmemd Education Departmenas worked closely
with the ESL department to creatald development/ESL linked courses amrdatea model that starts
students in their primary language. During 2@®8 the most critical issueif De Anza College's Child
Development and Education program was to secure an ESL instructor to work on the amtithitied
in the Education Access and Success Program model. This program is designed to transition Limited

English Proficient Child Devepment students from instruction in their primary languagestouction
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in English. The Education Access and Success modehlsafrmulated to support English learners

and ESL students (Spanish and Chinese) to develop adequate levels of EngliEnpyddicthe college

level. The following was accomplished in 200@

(1)
(2)

3)

(4)

(5)
T

=4 =2 A A4 A

The curriculum committee approved ESL 280 in January 2010.
A binder of curriculummaterials was developed to support ESL 280 and child
development and education courses.
Support senices were integrated into the model. Ir1® the college approved a
proposal for the reorganization of servisesh agutoring, adjunct skills,and
those available in thé/riting and Reading Center. An initial dialogue was held
with Gregory Andersoto identifyhow to better aligiservices with the CDE
Impact model. In 141, faculty will meet with the leadership of the Student
Success CenteiThe college will also considenmmunity service learning as a
pedagogical practice to involve student&mglish language development
Departmental agreemerttsimplement all aspects of the modeadre secured
this particular objective is considered in progress. Due to budget issues, the
commitment from Language Arts/ESL Department to fund instructioth®ESL
280 course has been secured for only Spring 2011.
A work plan for the pilot program was developed. The plan includes

Development of the project design

Memorandum of understanding between SSH/CDE and the Language Arts

Division/ESL Department

Advertising

Assessment and Evaluation

Technology

Curriculum development

Extended Learning Outside the Classroom

Funding

Research indentified tHfellowing barriersto the succesms implemening the model.De Anza

has changed the wayapproackscourserepeatability. Repeatability was not accepted for ESL 280. A

directive has been give to Curriculum Committee to exclude repeatability for ESL coirses.

comprehensive review ofiffe 5 regs./Ed Code, €dit course repletion section shows adequate grounds

for challenging this

directigrspecifically:
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1 fRepetition of the course is necessary for students to meet a legally mandated training
requirement as a condition of continued paid or volunteer employment, and
1 the course content differs each time is affer . 0
The program coordinator exploringdistrict or campus policies and procedures Waitld allow course
repetition in lieu of this change in Curriculum Committag well are reviewing thationalefor why

this change was made in-Q9.

Due to ludget challenges, there will be a delayhialaunchof the pilot project i t 6 s curr e

slated forthe Spring 2011 quarter.

In September 2009, a meeting with the Silicon Valley Community Foundation, Grantmaking
Director Manuel Santamaria was hetlol discuss areas related to this professional development
proposal. The discussion resulted in a request to engage in action research project. The project titled,
Adult English Language Acquisition Initiative: the Role of Community Colleges in Saata & San
Mateo Counties was organized and launched in October 2009. My role as the coordinator provided an
opportunity to convene individuals to brainstorm improvements to how schools address adult English
language acquisition. In October 2009, leadard representatives from community colleges began a
dialogue to address the area that has had the most resonance related to improving Latino student succes
in higher education, certainly for early childhood educators as well as the success of ouamnmigr
populations, particularly Latinos. This meeting and subsequent meetings of key stakeholders
determined that improving English language acquisition for Latino and immigrant populations in Santa
Clara and an San Mateo counties was key to those commeirstd6 success. The wor |

addressing the following questions.

 WhatarethelocalDPOUUPUUUDPODOZ UWwOEDT UET 1 wEE@UDPUDUDODwx UC
1 What are the challenges associated with learning English for both the individual student

and the system?

In subsequent meetings conducted in December 2009, and in April and June of 2010 the stakeholders
have:
A Exchanged information about the program
A Got deeper insight into the national perspective in adult language aoquasitl

immigrant integration.
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