IPBT Question Responses

Language Arts Division

General Questions for all Instructional Departments:

· Of the low-enrolled sections, what would be the impact if they are offered less often or eliminated?  Please be specific (for example, eliminate the 7:30 am sections of Basket Weaving-101).
Our low enrolled sections are most often the result of the time of day or days of the week they are offered.  We have already been eliminating low enrolled sections and where possible replacing them with sections offered at times more desired by the students.  
· Currently, De Anza offers some basic skills courses 3 or 4 levels below college level. What would be the impact on your department if this were changed to only 1 or 2 levels? 
We address this question in more detail in later narratives.  For our Reading and EWRT courses, we have only two levels below transfer, and they are effectively accelerated because we are on a quarter system.
· Will the development of AAT AST degrees impact courses that are not required for the transfer pattern.
This may result in changes to our literature program; however, the new curriculum is expected to replace existing courses that have had inconsistent enrollment patterns. 
· Should we continue to offer the breadth of courses that satisfy the same transfer requirements?
The Language Arts Division has relatively few elective courses; however, if there are duplications of effort or similar curriculum in multiple divisions, we would be happy to work with the other divisions to solve the problem. 
Question Set: Language Arts
We noted a number of themes in the questions for Language Arts and have responded to those themes in the sections that follow.  Following the response to the themes are answers to the questions about specific programs.

The broad themes that are addressed include:

· Balance of offerings, either among departments or basic skills to transfer

· Enrollment management

· Division expenses other than instruction
Balance of Offerings (Questions 1, 2, 3, 9, 10, 11, 12, 13)
The courses offered in Language Arts often require more individualized instruction and one on one attention from teacher to student, which makes them time intensive.  Many of these courses have smaller class sizes, such as basic skills classes and writing classes.  Although we have a small number of courses with caps above 30, there are not enough sections of them offered or needed to offset the much larger number of sections required to meet the demand for core writing, reading and ESL classes.  Our overall balance of courses is based primarily upon need as determined by placement exams into Reading, ESL or EWRT, since these constitute more than 75% of our offerings.  In addition, for students who take the placement test in English, the vast majority of entering students place into READ-211 and EWRT-211.  The next largest group places into EWRT-01A and the smallest number place into the 200 level courses, which are two levels below transfer.   Yet, with only two levels below transfer, our students succeed at much higher rates than the state average.  Based on a report Stephen Fletcher wrote in 2010, our students who begin two levels below in READ and EWRT are able to transfer at 42% and 36% respectively, far exceeding the average across the state (mid 20’s% I think).  In ESL, our students excel at even higher rates, with students at five levels below and up achieving over 50% transfer rates.  Our obligation to offer courses that meet the needs of our incoming student population is much easier to meet when we know that students who enter into the sequence of courses right after placement are likely to have greater success.  

The balance among departments is also in part the result of demand.  It is true that we have some literature courses and speech courses that always fill and have higher enrollment caps than other course offerings.  The cuts over the past three years, however, have left us with very few offerings that don’t fill and most of those are due to the time the section is offered.  

Enrollment Management (Questions 1, 3, 4, 7, 8, 10, 12, 13)
We have made steady progress in refining the schedule and have had some notable successes and discovered some anomalies.  One of our most notable successes can be seen in the enrollment data for winter and spring quarters of the current year.  In the winter quarter, of a total of nearly 8,500 available seats, fewer than 300 were unfilled or slightly more than 3% were left open.  In the spring quarter, we actually had one more student registered for our courses than we had seats available based on course caps.  Maximizing enrollment in this way depends on the good will of faculty members who willingly take extra students in some of their sections to compensate for those sections that do not fill as readily such as late evening classes.  It can also take a toll on morale by exhausting our most dedicated faculty.  It can also put student success in jeopardy, creating overcrowded classrooms and allowing more students to slip through the cracks who might otherwise have persisted given the right amount and type of attention and encouragement.  

Aside from working more closely with the Scheduling office to ensure that rooms are being used in the most efficient way possible, we have employed a number of targeted strategies to make the most of the rooms we do have.  An effort has been initiated by faculty in the division to shore up the numbers of faculty who can teach online or hybrid courses.  New approaches to teaching online and in hybrid forms and the staff development needed to improve the quality of the digital classroom are encouraged within the division and have been highly supported by learning resources.  A smaller but no less valuable strategy is the use of block scheduling to reduce lost time between classes.  Our department schedulers are now in almost continuous contact with each other and with our division scheduler; this allows them to help each other solve problems and share information about available classrooms or labs.  

The same data sheets that show our success in registering students for open seats also show one of the new challenges we are facing.  In winter quarter, of the nearly 7,000 students left on the waitlist after the ‘add’ period ended, 1,645 (almost 25%) were from Language Arts.  In the spring quarter, when the number of students left on waitlists was reduced to 4,204, Language Arts once more had the largest portion at 828 or 20%.  What make this especially problematic is that most of these wait-listed students are in basic skills courses so that not being able to complete one course may prevent them from registering for other courses and those students who ignore the advisories and pursue higher level coursework before completing the basic skills courses will have lower success rates and are more likely to end up having to repeat courses.  We know from our preliminary efforts to study the waitlists that the greatest numbers of students unable to get the classes they need are trying to get into classes between 9 a.m. and 2 p.m.  Progress in the various strategies we’ve been employing to refine the schedule will alleviate some of the problem, but a shortage of rooms at these times will continue to hinder us.

In regard to enrollment management, questions 12 and 13 asked what strategies we would use within the division to keep our enrollments in line with what the college will have as a new target.  In addition to the strategies already discussed for maximizing enrollments, the division has already downsized through some specific eliminations of sections and also more drastically through the elimination of the Readiness program just two years ago and the discontinuance of Technical Writing.  There were also major reductions to Journalism (41 sections in 2010-11 compared to 60 just two years earlier), and to ELIT, which has seen similar reductions.  There will be additional information about Journalism, ESL, Reading and Creative Writing later in this report.

Division Expenses Other Than Instruction (Questions 4, 14, 15)
Other than direct instruction, the Language Arts Division has the following ongoing expenses:

Staffing, including the Dean, Division Assistant, and two Computer Lab Technicians who maintain our instructional support labs.  We have a student office assistant in the Division Office and La Voz also hires a student office assistant.  We use the ‘B’ budget to provide additional pay for a division scheduler and to pay for the reassigned time for the Reading Department Chair.  We pay small stipends to part-time faculty who attend colloquia and other professional development opportunities and we pay for coordination of the portfolio process in some basic skills courses  (EWRT-211 and 200?).  

One expense that has been crucial to our placement process in EWRT and ESL writing, is funding to pay the readers who read and evaluate the written portion of the placement test (Approximately $30,000).   Christina has paid for this out of contingency funds for the past few years, as it is a cost that exceeds what is available in the ‘B’ budget.  

We also have reassigned time of differing amounts for the Department Chairs and Schedulers in ESL, Speech, and English.  

Journalism has the expenses associated with La Voz, but La Voz has a “Fund 15” account and is in the black again following some simple austerity measures we put in place last fall.  The printing of the paper and the cost of hosting the electronic version and its digital archives has been covered by the generosity of DASB.  Additional equipment is purchased annually through the federal Perkins Grant.

The computer labs in the ATC building that support our courses and the computer lab for Journalism are necessary expenses for student success.  Although we do not collect apportionment for the classes that use these three spaces, we do reap the benefits by having measurably higher student success.  Additional research we would like to do in the future would measure the degree to which the use of these spaces impacts the success of our students in their other courses at De Anza and in whatever they choose to do when they leave De Anza.  This ‘next level’ success is an important test of the transformative power of a program or course and is a particularly useful measure for the programs in Language Arts, nearly all of which are intended to provide our students with the tools they need to succeed in their other coursework, in their personal lives and in their careers.

Finally, we have the CCP program, which is funded In part by a private donor and in part by DASB.  

As we look to the future and are more aware than ever of the need to develop alternate sources of revenue, including grants and fundraising, we are also considering the value of ‘showcase’ programs that can connect our students, programs, faculty and staff members to the community, inspire development, and attract potential donors.  Some of our best programs to serve this purpose are relatively low cost and include La Voz, CCP, Red Wheelbarrow, and our Speech and Debate (Forensics) Team.  

Answers to Questions about Specific Programs (Questions 5, 6, 9, 11, 16, 17)
In addition to the broad themes discussed above, a number of questions are directed at specific programs, including ESL, Reading, Creative Writing and Journalism.  What follows is a summary review 

The questions that reference ESL ask that: 1) We consider the number of levels below transfer as a cost factor, 2) We reflect on how our balance of courses might be adjusted away from ESL and toward less cost intensive programs, and 3) What progress has been made in reviewing the success rates of students who take ESL-05 and ESL-06 versus those who bypass these courses and go directly to EWRT-01A.

The relative cost of our ESL courses seems to be higher when the small class size and support programs are considered.  Although these are two factors that do raise the cost of offering these courses, those costs are somewhat mitigated by two other factors.  The first mitigating factor is the significant number of international students in our ESL courses.  These students pay a much higher rate for their education, which helps to offset the other costs.  The second factor is related to the number of levels below transfer that we offer.  Our ESL program has five levels below transfer on the quarter system.  While many colleges have more levels, they often offer the lowest levels in noncredit.  Those courses are typically open entry, open exit and they earn a much lower rate of apportionment than credit ESL.  Our students can complete the entire ESL sequence in less than two years and our success rates in ESL are much higher than those of other colleges, which in turn helps make us a destination college for international students who start in ESL but advance into other programs quickly before transferring to a university.

Reading was mentioned as a consideration in questions about our balance of basic skills courses to transfer level courses and we were also asked if we had begun a discussion and examination of the possible integration of Reading into English.  There has been an active discussion of the question of integrating Reading into English; however, in all of the models we have considered so far, the cost of offering the courses would increase.  Further, concern has been expressed that the instruction might no longer require the minimum qualifications needed in the current program and that could jeopardize the success of our students.  

Creative Writing has worked on reducing low enrolled sections and increasing productivity.  Sections have been reduced from 14 a year to 11 in the coming year.   Further information is available in the notes sent separately.

Journalism has offered three very well articulated alternative plans for reductions in the notes that follow.

Finally, both Journalism and Creative Writing have been eliminated at Foothill, leaving our very successful showcase programs the only remaining in the district.

JOURNALISM – responses to IPBT questions

Question 5 - What alternatives, if any, are there for sustaining some form of journalism/college paper aside from a journalism program?

1) Continue the arrangement of 2011-12, having an adjunct instructor teach JOUR 61 (Newspaper and Media Production) and JOUR 62 (Freelance). 

Considerations:  

· Negative effects on students of uncertainty of program’s continuation lowers enrolment.

· Likelihood of hiring an adjunct instructor willing to do the work on an ongoing basis.

· Limitations of quarter-to-quarter contracts for adjunct.

· Likelihood of canceling AA degree because of difficulty making long-term plans for Journalism such as changing the structure of the AA degree to coordinate with new Transfer Model Curriculum.

· Of approximately 70 California community colleges with student newspapers, fewer than 10 have part-time advisers. 

2) Discontinue JOUR 61 and JOUR 62; cancel AA degree; do not make curriculum changes to conform with new TMC. 

· Continue offering JOUR 2 (Mass Comm) and JOUR 21a/21b which generally fill.

· Encourage students to form a journalism club to put out a newspaper and website. The club might be able to continue to receive DASB funding for printing and web hosting and might get club funding of $50 to $100. 

· Seek other sources of funding such as grants.

Considerations:  

· Concerns about a publication without a professional adviser to train students on production software, coach students in photography, news writing and editing, and advise students on ethical and legal considerations.

· Issue of whether students could continue to use journalism lab and who would supervise the lab.Issue of who would seek grant funding, for what purpose.

· Historically, the club model works better at residential-based colleges than at commuter colleges. Only one club newspaper belongs to the Journalism Association of Community Colleges.

3) Continue Journalism as a program, hire a full-time coordinator, continue La Voz and JOUR 61 and 62 production classes, but increase the load for the full-time faculty (from previous arrangements with retired faculty), adding teaching load requirements.

Considerations:  

· Would save the costs of some sections now filled by adjuncts

· Also addresses Question 14 – reducing release and reassigned time.

