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Developmental and Readiness Task Force (DARE),
De Anza continues to engage in deliberate and
comprehensive study of current practices, empirical
research and resource allocation in the areas of
learning communities, assessment, early alert
strategies, orientations and success skills.

Equity

Student equity is an institution-wide priority with a
long history at De Anza. In 2005, using as a tool the
California Community College Chancellor’s Office
report “Student Equity, Guidelines for Developing

a Plan” (2004), the college created “De Anza 2005
Pathways to Student Equity,” a plan that outlined
closing the 5% achievement gap in success indicators
as a goal for student equity. Since 2008, the college
has worked to narrow the gap in access, retention, and
persistence, degrees, certificates and transfer rates.

The Diversity Advisory Council (DAC) facilitates

De Anza’s equity initiative as an advisory to the
president of the college and in conjunction with the
Educational Master Plan, the Student Equity Plan, the
Strategic Planning Initiatives, the Staft Development
Plan and the campus climate surveys. The DAC also
works directly with the Foothill-De Anza Diversity
Advisory Committee representing students, faculty,
staff and administrators. The DAC took the lead in
establishing equity collaboration teams in each division
charged with developing one- and five-year plans for
reducing the achievement gap in their disciplines.
Each area shared best practices and pedagogy. Equity
collaboration teams discussed discipline-specific
indicators, and instructors, classified professionals and
administrators attended workshops.

Through these discussions the student equity agenda
became even more focused, with target populations
(Latina/o, African American and Filipino) identified
with the same goal of closing the gap of success
indicators to within 5% applied. Each campus initiative
supports student equity through cultural competence
training, ethno-pedagogy, new classes and programs
for new populations, evaluation of current programs,
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and campuswide discussion of the importance and
challenges of retention and persistence of the
targeted populations.

Civic Engagement

De Anza’s Institute for Community and Civic
Engagement (ICCE) is working toward campuswide
involvement in institutionalizing and supporting
work that builds bridges between De Anza and the
communities it serves. ICCE does this by promoting
in students an ethic of civic responsibility; by helping
them acquire the skills they need to make positive
impacts in the world; by putting the college in the
service of its surrounding communities; and by
using communities as resources for the development
of relevant forms of knowledge for students. The
mission of the ICCE includes:

* Empowering students to be agents of change
in the social, economic, political realities of
their lives, their communities and beyond

* Making education a transformative and
deeply relevant force in students’ lives

* Emphasizing the teaching and practicing of
democracy for advocacy and change through
community-based learning and collaboration

* Embracing the cultural and social contexts
of students as learners representing different
ways of knowing, understanding and
experiencing

* Fostering a democratic environment in
our interactions with each other and in our
efforts for institutional change
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Where We're Going

Support for the Initiatives

In spite of significant budget reductions, the college
continues to allocate resources to the four initiatives
outlined previously. The initiatives form the lens
through which decision making and resources
allocations are made. For example, the 2009
program reviews included a number of questions
asking faculty and staff to review data on student
achievement by the targeted groups outlined in the
initiatives.

The college continues to fund positions with
responsibilities that include diversity and equity as
well as civic engagement. In addition, the college
supports expanded outreach efforts through the
Office of Outreach and Relations with Schools, and
Distance Learning and classroom technical support
from the Technology Resources Group (TRG).

The college continues to support the Early Alert,
Summer Bridge and First-Year Experience programs
included under the Student Success and Retention
initiative. Through funding from Title III and

AAPI grants, the college assists a wide range of
projects such as Math Performance Success (MPS),
EnableMath, LinC and Tutoring. The proposed
reorganization of the Student Success Center was
conducted using the initiatives as the lens for review.
The college continues to support released time for
two Student Learning Outcomes (SLO) coordinators
whose responsibilities include support for the broad
goals outlined in the student success and retention
initiative.

Institutional Metrics

The Institutional Initiative goals continue to be
tracked by several institutional metrics. The metrics
were identified based on their availability and
connection to college goals. The list includes several
indicators that are also part of the District Master
Plan. Targets are set for achievement by fall 2015.

*  On-campus FTES enrollment will increase
S percentage points.

* The percentage of June Santa Clara County
High School graduates attending
De Anza will increase from 16% to 20%.

* The fall-to-fall persistence of full-time
students (an ARCC indicator) will increase
from 71% to 75%.

* Underserved groups will persist from fall to
fall at a rate at least as high as all other groups
(ARCC Cohort).

* The basic skills course success rate will
achieve 85% or the highest score within the
peer group.

* Ten percent of students with a goal of
transfer or degree will have enrolled in at
least one course having a community/ civic
engagement component.

* The college will achieve a rate of 75% or the
highest score within the peer group on the
ARCC Achievement Rate, which measures
attainment of any of six different outcomes
such as transfer.

* De Anza will have a 90% course success rate
or the highest score within the peer group,
for the Vocational Courses (ARCC).

* There will be aless than S percentage point
difference between the annual Course
Success Rate for historically under-served
groups and all other groups.

These metrics will be reported each year in the State
of the College Report (SOC). The SOC will also
include additional data on student success. District
metrics articulated at the college level will also be
included in the SOC each year.
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Institutional Decision-Making
and Resource Allocation Processes

This section outlines the decision-making model in
use, including the modification used in 2006-2008
as well as a new process that integrates the multiple
planning activities taking place at the college.

Where We've Been

Campus Planning and
Decision-Making Processes

The following section outlines the De Anza College
planning and resource allocation process as it exists
along with modifications aimed at providing a
coordinating framework for future work. The current
process involves shared governance committees

that offer multiple avenues for input (Figure 1).

Figure 1

At the heart of the process are the Planning and
Budget Teams (PBTs). The three PBTs (Finance and
Educational Resources, Instruction, and Student
Services) review and provide advice to the vice
presidents and president on major resource allocation
decisions. The teams utilize information from various
sources, but rely most heavily on program reviews
and program review annual updates as well as the
EMP to guide resource allocations.

The PBTs are representative of the three vice
presidential areas. The Finance and Educational
Resources PBT is co-chaired by the vice president of
that area and the president of the Classified Senate.
The Instructional PBT is co-chaired by the vice
president of that area and the vice president of the
Academic Senate. The Student Services PBT is
co-chaired by the vice president of that area and a
faculty member.
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The recommendations of the three PBTs are
forwarded to the College Council, which is
composed of representation from the PBTs as well as
constituent groups such as the bargaining units and
administration. The College Council, as the name
suggests, takes a collegewide perspective in providing
advice to the president. Given the work done in the
PBTs, the expectation is that the College Council will
respect the advice of the PBTs and make suggestions
for change as a way of reconciling the various
perspectives using an institution-wide lens.

De Anza’s decision-making model provides a
sound framework that has been tested over the last

Figure 2
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several years to enable the college to make regular,
systematic and timely decisions. Collaboration
between and among these various teams is critical to
the success of the college’s decision-making so that
recommendations can be made in the best interest of
students, faculty, staff and the college as a whole.

The four strategic planning initiative teams provided
suggestions to the PBTs (Figure 2). The PBTs met
jointly on several occasions to attempt consensus
before forwarding recommendations to College
Council.

College Council

Membership is composed of
College President
Academic Senate President
2 Administrators

3 PBT chairs

3 PBT co-chairs

2 Faculty

4 Classified

3 Students

1 MSA

1 Diversity Advisory Council
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The Campus Budget Committee presents the overall
budget picture to College Council, sets the budget
calendar, reviews all fund balances and revenues,
establishes and communicates budget assumptions,
and reviews and analyzes all programs that have
income from a self-sustaining Fund 15 or a grant.

In addition to the PBTs and the Campus Budget
committee, the Instructional Deans and Student
Services councils provide avenues for additional
input on resource allocation and decision-making.

Where We're Going

With the development of SLO, SSLO and AUO
processes, it is important to recognize the various
components of planning taking place at De Anza
College and articulate how the various pieces fit into
place. The planning process at the college establishes
the groundwork necessary to achieve the goals
outlined for a large, dynamic learning institution.

Outcomes-Based

Program Reviewv:

Student Learning Outcomes/
Assessment Planning

It is essential that De Anza College demonstrate that
its highest priority is to improve student learning
and achievement through institutional planning.
The foundation of that planning must be evidenced
through Outcomes-Based Program Review (OBPR)
that is well established, robust and pervasive
throughout the college.

For an OBPR process to be effective, efficient and
enduring, all six of the college’s planning cycles and
processes must be in alignment and synchronized
to deliver accurate and timely information in a
predictable, sustainable and understandable format.

This process should be based on the six-year
accreditation cycle (Figure 3). Using the year of the
accreditation visit as a reference point, almost all
planning would culminate in the fifth year of the cycle
with a Comprehensive Program Review Report. The

comprehensive review includes six years of Student
Learning Outcomes/Assessment and Student
Support Services Learning Outcomes/Assessment
analyses; five years of annual update reports; five
years of curriculum review updates; and updated
versions of the college’s Institutional Initiatives,
EMP and mission statement. This information
would be used in the sixth year to develop and
write the college’s Accreditation Self-Study. The
study would be the foundation for a revised
institutional plan created in conjunction with ACCJC
recommendations following the site visit.

Figure 3

2012-13

Year 1 — Review ACCJC
Recommendations

Year 4 — Review Mission

2015-16
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An important aspect of this model is that the
information provided for the Accreditation Self-
Study and the annual resource allocation process
will have its roots in up-to-date Student Learning
Outcomes Assessment Cycles (SLOAC), Student
Support Services Learning Outcomes Assessment

Cycles (SSLOAC), and Administrative Unit

Figure 4
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Outcomes Assessment Cycles (AUOAC) (Figure
4). This information will be readily accessible in
an electronic database on a dedicated server that
will contain the De Anza-originated Electronic
Curriculum Management System (ECMS) and other
databases in development.
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There are six primary institutional planning cycles cycle and include Accreditation, Strategic Planning,
or processes taking place at the college in addition to Curriculum, Program Review, Assessment and
specialized planning such as found in the facilities, Resource Allocation (Figure S). Each of the six has its
technology, equity and sustainability plans. The own cycles and processes, outlined below.

cycles are bracketed by the six-year accreditation

Figure S
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Key Components
of the Planning Model

Outcomes-Based
Program Review

* Accreditation is already on a six-year cycle. The
site visit is in year one and begins the planning
process leading up to the next site visit. Year four
is the time for the midterm report to be written
and submitted. In year six the Accreditation
Standard Teams conduct research, collect
evidence and write the Self-Study.

* Strategic planning takes place annually for the
five years between Self-Study years. By year five
all of the college’s guiding documents will be
reviewed and reaffirmed, with the Self-Study
conducted in year six.

* Resource allocations are conducted annually.
Resource allocation is guided by the work of
strategic planning and will be informed by a six-
year program review process that includes annual
update reports. Resource allocation requests
will be supported by evidence derived from the
outcomes/assessment cycles.

* Program review will be placed in the six-year
planning cycle. A comprehensive program review
will be conducted once every six years, in the year
prior to the Accreditation Self-Study. In the five
years leading up to the comprehensive review, an
annual update will be conducted that captures
outcomes/assessment data.

* The annual update will include all assessment
cycles that are completed prior to the end of
April of any year (preceding the comprehensive
program review) and will be reported via the
annual update report. This document will provide
a program overview of SLOAC, SSLOC or
AUOAC work that has been completed, will be
completed, or is in progress. A general summary
that captures the trends found in samplings of
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course and department Phase 3 assessments
(Reflection and Enhancement) will also be
included in the annual report. Groups utilizing
reports from the ECMS and other databases will
generate these reports. To the extent that there
are resource requests supported by SLOAC,
SSLOAC or AUOAC data, the annual report will
be forwarded on to the college’s PBTs.

* Curriculum, while being placed into the six-
year planning cycle, will remain on its five-year
cycle of review and approval for all courses. It is
recommended that faculty align their courses’
curriculum review(s) with their SLOACs and
distribute the workload evenly starting in year
one of the accreditation cycle and ending in
year five. The curriculum work in year six (the
Self-Study year) will only entail placing a few
curriculum cycles back on track if necessary. This
pattern will allow SLOAC results to inform the
curriculum process.

Program Level Assessment

Program assessment will occur during the
Comprehensive Program Review year. All
information in ECMS and other databases will

be reviewed; program related data, such as ICC
mappings, will be assessed; and program SLOAC,
SSLOAC and AUOAC will also be reviewed and
assessed. Each unit or department will develop
outcome(s) associated with that department or the
degrees/ certificates offered by that department.

Assessment Cycles —
Course, Student Services
and Educational Resources

Course level SLOACs will be conducted annually
over a five-year cycle that is coordinated and
integrated with the five-year curriculum cycle. It is
recommended that faculty to divide their SLOAC
work evenly over five years and in turn coordinate
the work with a likewise evenly divided curriculum
review cycle. The intent is to have SLOAC inform the
curriculum review process. Assessment of Student
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Services (SSLOAC) and Educational Resources
(AUOAC) will be conducted annually over five years
but on independent schedules.

Evaluation of assessment results is built into

all assessment cycles in the third phase of

SLOAC, SSLOAC and AUOAC (reflection and
enhancement). Written summaries describing
assessment tools, findings, and interpretations

of what the findings mean, as well as plans to be
implemented to enhance student learning and
achievement, will be created as part of the process of
documenting group discussion sessions at regularly
scheduled division or department meetings. This
information will be recorded in Phase 3 of the ECMS
and on other documenting sites.

SLO statements will reside within course curriculum
documents in the ECMS system to create
transparency and easy access to updating or changing
of statements. A historical record of all SLO changes
will be monitored on the ECMS as well.

SSLO and AUO statements will reside within a
database system to create transparency and easy

Figure 6

access to updating or changing of SSLO/AUO
statements. A historical record of all SSLO and AUO
changes will also be monitored on the system as well.

The Planning and
Budget Team Process

This section outlines the process taken by the PBTs
in recommending resource allocations annually.
The current Decision-Making Model cited above

is reaffirmed. The new Planning and Budget Team
Process is a hybrid of the existing practice and is
represented graphically below (Figure 6).

The chief addition to the PBT process is the inclusion
of outcomes-based information. This addition will
require each department to develop outcomes for
the department and/or degrees/ certificates offered
by the department. As is the case under the current
system, each department will be responsible for
writing the Annual Update Report each year as well
as the Comprehensive Program Review every six
years. The new reports will include the results of the
course and program level assessment cycles.

The Planning and Budget Team Process

1

1

Annual Program Review Update Reports and Comprehensive Program Reviews
from Departments Articulating Resource Needs

Planning and Budget Teams - Focus and Alignment Lens

Annual Call for Resource Needs Based on Budget Assumptions and Projections,

the Mission, Strategic Initiatives, ICCs, Educational Master Plan, State of the College Reports
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The PBT process will begin each year with a

review of information on the budget, including
budget assumptions and projections. Using
strategic planning priorities as a lens, the PBTs

will articulate their priorities for the year through
the questions asked in the annual update report
and the comprehensive program review. This will
occur with input from the Academic and Classified
Senates, Diversity Advisory Council, Instructional
Deans, Student Services Council, Senior Staff and
College Council. Departments will then be charged
with articulating the resource needs, based on
assessment results, in their areas. The reports will
then be forwarded to the PBTs for review. If the PBTs
require additional information they may request
unit leaders to present detailed responses. If there is

aneed for cross-PBT discussions, that can happen
on an ad hoc basis. The PBTs will then forward their
recommendations to College Council.

Conclusion

With its revised mission statement, detailed and
extensive planning framework, Institutional
Initiatives and updated planning processes in place,
De Anza College continues to support student
learning, provide up-to-date curriculum, connect
students with their communities and prepare them
to be engaged members of democracy and their
communities. The faculty, staff and administrators are
devoted to the work they do in support of students,
despite dwindling resources and increasingly high
demand for their services.
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Appendix —

Trends and Key Planning Indicators 2009-2010

The college’s planning efforts rely on an
understanding of key variables affecting

De Anza and its ability to serve students. This
section examines trends in student access, student
success, equity, basic skills, and community/civic
engagement. The Key Student Characteristics and
Trends in Access and Success listed below include
about 25 pieces of information from which to draw a
picture of De Anza College. While only nine of these
elements are included as metrics in which the college
has set targets for achievement, taken together this
data provides a snapshot of how the college is serving
students. The data paints a picture of an institution
showing improvements in student success and
access. It also reveals the success achieved by some
groups is still not shared by all. The goal to promote
equity and achieve higher levels of success for all
groups continues to guide our efforts. Important
demographics of De Anza’s student population
include the following.

Key Student Characteristics, Fall 2009
(Source: http://www.research.thda.edu)

* Students from our college’s service area
account for about 22% of the student
population.

*  48% of the college’s students reside in the
city of San Jose, while about 12% reside in
Sunnyvale, about 10% reside in Cupertino,
and about 7% reside in Santa Clara.

*  84% of our students attend classes during the
day.

*  43% of our students are considered full time,
taking 12 or more units.

* 1,900 international students attend the
college, making De Anza one of the
largest community college programs for
international students in the country.

* Female and male students represent the
student body equally.

* 12% of our students have already completed
a bachelor’s degree or higher.

*  63% of our students enrolled are 24 years old
or younger.

Key Indicators — Trends in Access and Success

* Fall Headcount

* Santa Clara County Adult Population
Participation Rate

* Santa Clara County High School Graduate
Participation Rate *

* Total Full-time Equivalent Students enrolled
(FTES) *

* Ethnic Distribution of Students

* Number of Associate Degrees and
Certificates Awarded

* Transfers to Four Year Colleges

* Course Success and Retention Rates
Compared to the State

*  Course Success Rates by Ethnicity *

*  Vocational Course Success Rates *

* Basic Skills Course Success Rates*

* Next Course Success Rates for Math and
English Basic Skills Students

*  Fall to Winter Persistence of First time

Students *

* Fall to Winter Persistence of First time
Students by Ethnicity *

* ARCC Student Progress and Achievement
Rate *

* Included as Institutional Metrics
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Fall headcount enrollment decreased 3% from 2008
to 2009: from 25,655 to 24,906 (see Figure 1). This
reduction stemmed from a reduction in the Job
Corps program as on campus headcount was up
slightly. Despite student demand, the state budget
cuts have forced the reduction of the number of
sections offered which will likely result in a decrease
in enrollment in fall 2010.

Figure 1
De Anza College
Fall Credit Headcount
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Source: FHDA Institutional Research & Planning

Between 2008 and 2009, the adult population (ages
18 and over) of Santa Clara County was projected
to grow by 15 thousand, from 1.372 million to 1.387
million. In 2009, De Anza enrolled about 1.82% of
this projected adult population during fall quarter,
down from about 1.89% in 2008 (see Figure 2).

Figure 2
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As depicted in Figure 3, De Anza attracted about
16% of all Santa Clara County students graduating
from high school in 2008. The number of high
school graduates attending De Anza increased 24%
from 2,001 to 2,488 at a time when the number of
graduates in the county increased by about 5%. The
result was an increase of more than 2 percentage
points in the participation rate between 2007 and
2008.

Figure 3
De Anza College
Santa Clara County Public High School June Graduates
Enrolled the Following Fall
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As depicted in Figure 4, full-time equivalent student
(FTES) enrollment has increased an estimated 1%
from 2008-2009 to 2009-2010. The increase was in
spite the decision to reduce the Job Corps program.

Figure 4
De Anza College
Total Fiscal Year Full-time Equivalent Students (FTES)
24,000
22,000
20,000
18,000
16,000
14,000
12,000
10,000
2005-06 2006-07 2007-08 2008-08 2009-10
{Estimated)

Source: FHDA Institutional Research & Planning



Where We've Been, Where We're Going: De Anza College Educational Master Plan 2010-2015

The De Anza student population includes a diverse
array of ethnic groups. Students identifying
themselves as Asian, Pacific Islander, and Filipino
comprised about 41% of the headcount enrollment
in fall 2009. The Unknown population decreased
from 16% to 11% in fall 2009 (see Figure S), likely in
part to the new ethnic grouping called Multi-Ethnic,
comprising 7% of the student population in fall 2009.

Figure S
De Anza College
Headcount Percentage Distribution by Ethnicity
Fall 2009
Other f
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Source: FHDA Institutional Research & Planning

Another measurement of college outcomes is the
number of degrees and certificates awarded (Figure
6). Between 2007-2008 and 2008-2009 the number
of degrees awarded increased from 1,126 to 1,222
while the number of certificates awarded decreased
from 548 to 518.

Figure 6
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As depicted in Figure 7, about 2,300 De Anza
students transfer to a 4-year college or university.
From 2007-2008 to 2008-2009 the number of UC
transfers increased from 586 to 675 while the number
of CSU transfers decrease from 1,251 to 1,130. In
2008-2009, De Anza had the third largest number of
combined UC and CSU transfers in the state.

Figure 7
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In 2009, the overall course success rate decreased
from 77% to 74%, but still remains about 8-10
percentage points above the statewide average
(Figure 8). The drop is likely due to a reduction in the
Job Corps program, which had high success rates.

Figure 8
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As shown in Figure 9, students selecting Asian,
Filipino or Pacific Islander ethnicities on the
application had a course success rate of about 80%.
Hispanic students had course success rates of about
74% in 2008-2009. The college goal is to have less

than a S-percentage point difference in course success

rates between groups.

Figure 9

The basic skills course success rate dropped by less
than 1 percentage point from 78.6% in 2007-2008
to 77.8% in 2008-2009 (Figure 11). The college is
committed to providing opportunities for all students
to succeed and will continue to examine the data in
this area to pinpoint what works best for students.

Figure 11
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The vocational course success rate dropped

one percentage point from 2007-2008 to 2008-
2009 (Figure 10). This drop is likely the result of
reductions in the Job Corps program that had high
success rates.

Figure 10
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Figures 12 and 13 show the percent of students
starting in a basic skills course who are successful
in the next course. For English writing (EWRT),
considerable variation exists between Asian and
non-Asian students. Of note, the African-American
student cohorts have shown steady improvement
in success rates, although the number of students
involved is small.

Figure 12

Source: FHDA Institutional Research & Planning
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As noted in Figure 13, less variation existed between
ethnic groups when progressing through the Math
course sequence when compared to the EWRT
course sequence in Figure 12. The overall success
rates are much lower for Math than for EWRT.

Figure 13
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The fall-to-winter persistence rate of first-time

De Anza students (new college students as well as
students who may have previously attended another
college) has increased by 1.3 percentage points from
2008 to 2009 (Figure 14).

Figure 14
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The fall-to-winter persistence rate of first-time

De Anza students (new college students as well as
students who may have previously attended another
college) varies by ethnicity (Figure 15).

Figure 15
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As depicted in Figure 16, the ARCC Student Progress

and Achievement Rates increased for the cohort
starting in 2003-2004. This rate measures the cohort
of first-time students who showed intent to complete
and who achieved any of the following outcomes

within six years: Transferred to a four-year college; or

earned an AA/AS; or earned a Certificate (18 units
or more); or achieved “Transfer Directed” status; or
achieved “Transfer Prepared” status.

Figure 16

Source: FHDA Institutional Research & Planning
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The data show high rates of success, especially
compared to the state average. The college will
continue to address gaps that still exist for basic skills
students and historically underserved students.
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Additional information can be found at:

State Chancellor’s Office Data Mart
http://www.cccco.edu/ChancellorsOffice/
Divisions/TechResearchInfo/MIS/
DataMartandReports/tabid /282 /Default.aspx

CalPASS
http://www.cal-pass.org/

CPEC
http://www.cpec.ca.gov/

College Insight
http://college-insight.org/

IPEDS
http://nces.ed.gov/ipeds/
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