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SLO News 
We’re on the Web! 

 
www.deanza.edu/

slo/  

Help Hours in Aca-

demic Senate Office: 

Wednesdays, 4:00-

5:00 pm 

Thursdays, 10:00-

11:00 am 

S T U D E N T  L E A R N I N G  

O U T C O M E  C O N T A C T S  

 Mary Pape 

PapeMary@fhda.edu 

x8877 

 Toño Ramirez 

RamirezTono@fhda.edu 

x5327 

S S L O / A U O  

 Veronica Avila 

AvilaVeronica@fhda.edu 

x8582 
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Program Review— 
                 due  April 2016 
Link to document:  

Program Review  
Link to data sheets: 

Departmental Data 

Program Review Workshop dates scheduled: 
Thursday, February 4, 2:30 – 3:20  pm 
Wednesday, February 10 12:30 – 1:20 pm 
Friday, February 26 1:30 – 2:20 pm  

All workshops to be held in the Staff  & Development room MLC 243 
Preregister: papemary@fhda.edu 
These workshops are specifically designed for department chairs 
but all are welcome. Please bring TracDat login information. 

How ‘One More Thing’ Can Lead to ‘Far 

Fewer Things’:  

Assessment as a mechanism for managing 

workload 
Preview of session planned for 2016 Partners In Learning 

ABSTRACT: 

Does SLO assessment make our workload heavier?  SLO Coordinators argue that 

while it certainly can, it doesn’t have to—and that it can in fact have the very 

opposite effect. 

 

One common concern about the ongoing requirement to assess learning outcomes 

on our campus pertains to stress and schedule management.  The worry, in short, is 

that the time spent on assessment compounds a workload that, for many faculty and 

staff, already exceeds reasonable expectations. 
Continued on page 2              
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I myself am an active faculty member, and am inti-
mately familiar with this type of worry.  Successfully 
navigating my own responsibilities as an instructor of-
ten seems to require a highly delicate balance of time, 
effort, commitment, and self-care (a component that, I 
think many will agree, is too often sacrificed in favor of 
the others).  The prospect of upsetting this balance is 
seldom attractive, and if any additional demands upon 
us—including the requirements to participate in out-
comes assessment—threaten to jeopardize it, it seems 
only natural to object.  In short, I suppose I’m saying, “I 
get it.”   
 
With this in mind, the suggestion I’d like to make in this 
article may sound a bit strange.  I’d like to invite our 
campus to consider the possibility that SLO assess-
ment, when done well, can in fact help to make our 
workload more manageable than it might otherwise 
be.   During an upcoming workshop at the upcoming 
Partners in Learning Conference, De Anza’s SLO Co-
ordinators will use examples to illustrate this possibil-
ity, and show that by incorporating serious outcomes 
assessment into our pedagogy, we can turn ‘one more 
thing’ into a more sustainable workload.  Rather than 
taxing us further, outcomes assessment can yield work 
that is in many ways easier and more rewarding, both 
for teachers and students. 
 
One avenue by which assessment work can make life 
easier for an instructor involves efficiency.  In my own 
experience, this impact is most visible during my office 
hours, which tend to be much less impacted now than 
they were prior to discovering more effective ways of 
clarifying course concepts during class time.  SLO as-

sessment has often played a key role in such discover-
ies.  I still welcome office visits from students, but find 
it much easier to have one or two relaxed conversa-
tions than six or seven during any given office hour.   
In this respect, assessment results can in a very direct 
way yield less work for instructors. 
 
In other instances, authentic assessment can yield 
changes that may not lessen the amount of time and 
effort spent in our respective pedagogies, but that can 
nevertheless make the results of the expenditure more 
rewarding.  I’m sure that most instructors can attest to 
the fact that effective, engaging teaching practices can 
be just as invigorating for teachers as they are for stu-
dents.  And to the extent that authentic outcomes as-
sessment work can help to discover and facilitate 
these types of practices, I think it fair to say that it can 
play a very real role in making our lives as faculty eas-
ier. 
 
None of this is intended to suggest that SLO assess-
ment always works like this.  It is absolutely possible 
to approach assessment in such a way as to exacer-
bate already difficult work demands.  Instead, what I 
hope to leave you with is simply the suggestion that 
the right kind of assessment work—driven by a genu-
ine curiosity about student learning on our campus—
can have the opposite effect.  How likely this is, and 
what we as a campus community might to do get 
there, is of course a topic that would seem to demand 
further discussion.  And as always, your campus co-
ordinators remain committed to the belief that it is this 
very sort of discussion that constitutes the ultimate 
value of our outcomes assessment process. 

Assessment as a mechanism for managing workload by Toño Ramirez 
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The following is an excerpt from the FHDA Agreement which delineates the new responsibilities for part

-time faculty.  

7.25 Part-time faculty employees shall be required to participate in Student Learning Outcome (SLO/

SAO) activities.   

. . .participation is defined as:  

 7.25.1 Inclusion of the SLOs on the “green sheet” for all courses;  

 7.25.2 Proctoring an assessment for at least one assigned course per year, and sharing a summary of 

the results of the assessment with the department/division, provided at least one assigned course is 

scheduled for department assessment during a quarter of assignment; and  

 7.25.3 Participation in a minimum of one department/division discussion of SLO/SAOs per academic 

year, provided discussion occurs during the quarter or quarters of assignment. Discussion 

participation may be in person or by electronic means (email, discussion board, etc.). 

https://www.deanza.edu/academic-services/pil/

